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Eco-humanism is a regulative ideal that seeks an integrative and agreeable lived reality wherein essential regular and social 

frameworks appreciate flourishing through practical life propensities [8]. In an accentuation like [5], in which he focuses on the 

significance of an overall end or metanarrative for supporting the essentialness of our instructive undertaking, we believe Eco-

humanism to be the most proper and positive vision of the benefit of everyone for the twenty-first century and the regulative ideal 

for contemporary qualities in schooling and educator preparation. Most sustainability education is rooted in humanist ideals, 

positioning humans as the central drivers of change and guardians of the environment. While stewardship-focused teaching 

methods are well-meaning, they fall short of delivering the fundamental shift needed to address the challenges posed by the 

Anthropocene. Educational approaches aligned with "common worlds" perspectives, however, extend beyond the limitations of 
traditional humanist stewardship models. 

In view of a more-than-human social philosophy, normal-world teaching methods reposition youth and advance inside 

inseparably caught life-universes and try to gain based on what is now happening in these universes. This article 

represents how a typical universe's way of dealing with learning 'with' nonhuman others as opposed to 'about' them and 

'for their sake' offers an option in contrast to stewardship teaching methods [1]. Promoting environmental stewardship 

and humanistic values in the classroom is necessary for Eco-humanism to be incorporated into education. According to 

[9], this strategy requires a multifaceted strategy that incorporates systems thinking, humanistic values, and a 

transdisciplinary, holistic approach to sustainability. Understanding Interconnectedness shows understudies of the 

interconnectedness of all living things and what activities mean for different parts of the climate, including food cycles, 
environmental change impacts, and the significance of sustainable power [10].  

Climate change can affect how climate change affects planting, growing, harvesting, composting, recycling, and how 

these practices help reduce carbon emissions. According to [11], humanistic values in cultural change advocate for a 

shift toward the implementation of both humanistic and ecological values in education with the goal of creating a 

sustainable future in which humans coexist harmoniously with nature. According to [12], humanistic values can also be 

achieved by putting principles into practice. For instance, by encouraging students to apply ecological principles in their 

daily lives, they can move beyond merely comprehending the theory to applying it in practice. Eco -humanism's 

principles are perfectly compatible with a transdisciplinary approach to education that places an emphasis on a holistic 

learning experience. This method fosters students' empathy, care, and environmental mindfulness by integrating cultural 
studies, psychology, and sociology [4]. 

According to [13], the study explores the development of an eco-humanist worldview as an educational paradigm. It 

emphasizes the importance of environmental education in fostering eco-humanistic values, such as individual 

responsibility, cultural and environmental diversity, and self-realization. These values play a key role in shaping 

students' understanding and awareness of the need for co-evolutionary relationships between humans and nature. The 

study outlines the core functions, features, and objectives of the eco-humanist worldview paradigm, linking it to the 

broader historical context of ecological science. It highlights how eco-humanism integrates human development 

strategies with sustainable growth, reflecting new priorities within the humanist paradigm. Eco-humanism highlights the 

importance of spiritual growth throughout history, focusing on the preservation of both human beings and their natural and 

cultural environments. It considers the continuity of humanity's spiritual journey and its role as a creative force within the broader 

context of space and history. The evolution of education, aligned with eco-humanism, reflects insights gained from applying this 

worldview, supported by modern advancements in science and technology. In shaping environmental education, the focus is on a 

holistic approach to enhance its effectiveness in today's world. The primary goal of environmental education for students is to 

foster ecological thinking, instill a sense of ecological culture, and emphasize the protection, study, and enrichment of nature as 
essential aspects of a well-rounded education. 

In a study by [14] on integrating environmental ethics education into the classroom, the research reviewed literature to explore 

how teachers incorporate this subject into their lessons. Using a qualitative systematic literature review approach, the study 

selected 26 peer-reviewed articles from databases like EBSCO, Scopus, and Google Scholar. These articles were analyzed to 

assess the extent to which environmental ethics education is integrated into South African classrooms. The findings suggest that 

incorporating environmental ethics as a moral framework can raise awareness about human interactions with the environment. 

Literature highlights that fostering ethical behavior towards nature can help reduce environmental harm and improve 

conservation efforts. The study recommends that the Department of Basic Education organize in-service training programs to 

raise teachers' awareness of environmental ethics. This would help both teachers and students adopt more disciplined behavior 
and a positive attitude toward environmental stewardship. 

Additionally, it aids in the development of critical media literacy, allowing students to question consumerism and 

embrace sustainable practices. Under eco-humanism, powerful showing methodologies ought to incorporate experiential 

realizing, where understudies connect straightforwardly with the regular world through exercises like school cultivating, 

cooking, city support, and involving the schoolyard as a learning lab [15].  Interdisciplinary learning is likewise urgent, 

interfacing different subjects to give a far-reaching comprehension of maintainable living and empowering understudies 

to apply their insight across various fields [16]. Place-based learning further enhances students’ involvement in 

community and environmental projects and incorporates these real-world experiences into classroom lessons. To execute 

these systems, project-based learning can be utilized to address genuine ecological difficulties, permitting understudies 

to effectively participate in tracking down arrangements [17]. Cooperation with the local area is crucial. Schools can co -
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create projects that improve environmental quality and community well-being by collaborating with local citizens, 

organizations, and governments [18]. This fosters a sense of shared responsibility and collective action. Eco -humanism 

can be effectively incorporated into education by educators by utilizing these methods, preparing students to not only 

comprehend but also apply sustainability principles, and cultivating a culture of environmental stewardship and 

humanistic values. Therefore, this study investigates the eco-humanism in education on perceived impact on environmental 

stewardship and humanistic values in the classroom in Nigeria. Thus, the study sought to: 

i. Investigate the perspectives of educators on the relevance of eco-humanism in the classroom; 

ii. Find out the specific teaching strategies educators use to integrate eco-humanistic principles; 

iii. Investigate the types of professional development educators believe is necessary for effectively teaching eco-humanistic 

values and environmental stewardship; 

iv. Investigate the perception of educators on the impact of eco-humanistic education on students’ engagement towards 

environmental stewardship and humanistic values; 

v. Determine the perception of educators on the impact of eco-humanistic education on students’ learning outcomes towards 

environmental stewardship and humanistic values; and 

vi. Examine the perception of educators on the impact of eco-humanistic education on students’ behavior towards 

environmental stewardship and humanistic values. 
 

Research Questions: The following questions were answered in the present study.   
  

1. What are the perspectives of educators on the relevance of eco-humanism in the classroom? 

2. What are the specific teaching strategies educators use to integrate eco-humanistic principles? 

3. What types of professional development do educators believe are necessary for effectively teaching eco-humanistic 

values and environmental stewardship? 

4. What is the perception of educators on the impact of eco-humanistic education on students’ engagement towards 

environmental stewardship and humanistic values? 

5. What is the perception of educators on the impact of eco-humanistic education on students’ learning outcomes towards 

environmental stewardship and humanistic values? 

6. What is the perception of educators on the impact of eco-humanistic education on students’ behavior towards 

environmental stewardship and humanistic values? 
 

Materials and Method: This study employed a structured approach to examine the role of eco-humanism in fostering 

environmental stewardship and humanistic values in Nigerian classrooms. A descriptive survey design was used to gather 

insights from educators about their perceptions, practices, and experiences related to eco-humanism. The study targeted educators 

from public and private institutions in Ilorin, Kwara State. Purposive sampling was used to select one institution each from 

federal, state, and private universities, as well as federal and state colleges of education and secondary schools. Random sampling 

then used to choose 270 educators (168 male and 102 female), ensuring a diverse educational representation. The primary data 

were gathered using a 30-item Likert scale questionnaire titled "Eco-humanism in Education for Fostering Environmental 

Stewardship and Humanistic Values in the Classroom" (EEFESHVC). Section A captured demographic details, while Section B 

focused on educators' views on eco-humanism, teaching strategies, and its effects on students. This questionnaire instrument was 

used to answer six research questions raised for this study. The data were collected for a flexible period of January to June, 2024. 

The questionnaire was validated by four lecturers of senior status and have expertise in the area of study. The instrument was 

subjected to reliability test using split-half reliability technique, achieving a reliability coefficient of 0.78. Data were analyzed 

using Statistical Product and Service Solution (SPSS) version 23, with descriptive statistics like Chat, frequency counts, means, 

and standard deviations employed. The findings were used to draw conclusion for the study justification. 
 

 Results and Discussion: 

 
 

Fig. 1: Demographic Information on Gender. 
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Figure 1 illustrates the gender demographic data in the study on "Eco-humanism in Education: Fostering Environmental 

Stewardship and Humanistic Values in the Classroom" offers valuable insights into the distribution of male and female 

participants. Among the 270 respondents, 168 were male, representing 62.2% of the total. This suggests that men were more 

prominently involved in the study, which focused on integrating environmental stewardship and humanistic values into 

educational practices. On the other hand, 102 respondents were female, making up 37.8% of the sample. Despite being fewer, the 

presence of female participants is meaningful, indicating their engagement with the themes of eco-humanism and education. 
 

 
 

Fig. 2: Demographic Information on Years of Teaching Experience. 

                                         Source: Field Work, 2024 
 

Figure 2 shows the demographic data on teaching experience from the study, "Eco-humanism in Education," reveals a diverse 

range of professional backgrounds among participants. Nearly half 128(47.4%) have over nine years of experience, indicating a 

wealth of expertise in classroom management and curriculum development, positioning them well to implement eco-humanistic 

principles. In contrast, 55(20.4%) are newer teachers with 0-2 years of experience, likely more open to innovative methods 

despite limited exposure to traditional practices. Another 55(20.4%) have 3-5 years of experience, suggesting they are refining 

their teaching approaches, while 32(11.9%) with 6-8 years of experience may bridge the gap between newer and seasoned 

educators. 
 

 
 

Fig. 3: Demographic Information on Area of Specialization. 
 

Figure 3 illustrates the diverse areas of specialization among participants in the study, "Eco-humanism in Education." The 

majority (70.7%) specialize in Education, indicating that most participants are well-versed in pedagogy, enhancing the potential 

for integrating eco-humanistic principles. A significant portion (17.4%) specializes in the Sciences, bridging environmental 

education with humanistic values. Humanities specialists (6.7%) contribute insights into ethics and cultural contexts. 

Additionally, smaller groups in Health and Management (2.6% each) provide interdisciplinary perspectives, demonstrating how 

eco-humanism can extend to health education and organizational management. This variety enriches the study’s relevance across 

educational fields. 
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Fig. 4: Demographic Information on the Types of Institution. 
 

Figure 4 shows that the majority of participants (40.0%) are from secondary schools, emphasizing the relevance of introducing 

eco-humanistic values early in education. University educators represent 30.7% of the sample, highlighting their role in 

curriculum development. College educators account for 20.0%, positioned to implement eco-humanism as students transition to 

specialized training. Smaller groups include other educational institutions (6.7%) and Polytechnics (2.6%), which offer valuable 

insights into applying eco-humanistic principles in technical and vocational education, particularly in science and technology 

fields. 
 

Research Question 1: What are the perspectives of educators on the relevance of eco-humanism in the classroom? 
 

Table 1. Perspectives of Educators on the Relevance of Eco-humanism in the Classroom. 
 

SN ITEMS SA (%) A (%) D (%) SD (%) N (%) Mean ST.D 

1. Eco-humanism is relevant to the current 

educational curriculum. 
117 

(43.3%) 
128 

(47.4%) 
10 

(3.7%) 
7 (2.6%) 7 (2.6%) 4.268 

0.861 

2. Eco-humanism can enhance the holistic 

development of students 

135 

(50.0%) 
121 

(44.8%) 

0 (0%) 0 (0%) 
14 

(5.2%) 
4.344 

0.923 

3. Integration of Eco-humanism into 

classroom discussions and activities is 
important 

113 

(41.9%) 

150 

(55.6%) 

0 (0%) 0 (0%) 

7 (2.6%) 4.341 0.733 

4. Eco-humanism is effective in fostering a 

sense of environmental responsibility 
among students 

142 
(52.6%) 

107 
(39.6%) 

0 (0%) 0 (0%) 
21 

(7.8%) 
4.293 

1.070 

5. The inclusion of Eco-humanism in the 
school curriculum is much more 

supportive 

106 

(39.3%) 

152 

(56.3%) 
0 (0%) 0 (0%) 

12 

(4.4%) 
4.259 

0.853 

Source: Field Work, 2024 
 

Table 1 reveals that educators overwhelmingly recognize the importance of eco-humanism in the classroom, as demonstrated by 

a high mean score of 4.268. The low standard deviation indicates strong agreement among respondents. A substantial 94.8% 

believe that eco-humanism contributes significantly to the holistic development of students, reflected in a mean score of 4.344. 

Additionally, 97.5% affirm the necessity of incorporating eco-humanism into classroom activities, with a mean score of 4.341, 

reinforcing its relevance to modern education. Eco-humanism is also seen as a catalyst for fostering environmental responsibility, 

as evidenced by a 92.2% approval and a mean score of 4.293. Furthermore, 95.6% of educators support its integration into the 

school curriculum, with a mean score of 4.259. These findings align with contemporary research, such as [29], which highlights 

the role of eco-humanism in promoting critical thinking and empathy, essential for student development. UNESCO’s 2021 Berlin 

Declaration similarly emphasizes the need for environmental education by 2025, underscoring global recognition of its 

importance. The results, therefore, reflect a strong consensus on eco-humanism’s critical role in both fostering environmental 

stewardship and contributing to sustainable development in education. 
 

Research Question 2: What are the specific teaching strategies educators use to integrate eco-humanistic principles? 
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Table 2. Specific Teaching Strategies Educators Use to Integrate Eco-humanistic Principles. 
 

SN ITEMS N (%) R (%) S (%) O (%) A (%) Mean ST.D 

1 How frequently do you incorporate 

discussions on Eco-humanism in your 
lessons 

36 (13.3%) 79 (29.3%) 
134 

(49.6%) 

14 

(5.2%) 

7 

(2.6%) 2.544 

0.881 

2 How frequently do you use project-

based learning to teach Eco-humanistic 
principles 

38 (14.1%) 

107 

(39.6%) 
108 

(40.0%) 

17 

(6.3%) 

0 (0%) 

2.385 

0.804 

3 How frequently do you use collaborative 

group activities in teaching Eco-
humanistic values 

59 (21.9%) 

81 (30.0%) 
103 

(38.1%) 

24 

(8.9%) 

3 

(1.1%) 2.374 0.959 

4 How often do you incorporate outdoor 

learning experiences to enhance Eco-
humanistic education 

65 (24.1%) 

81 (30.0%) 

75 (27.8%) 

42 

(15.6%) 

7 

(2.6%) 2.426 

1.094 

5 How often do you integrate Eco-

humanistic principles into 
interdisciplinary teaching 

41 (15.2%) 

86 (31.9%) 104 

(38.5%) 

28 

(10.4%) 

11 

(4.1%) 2.563 

1.003 

Source: Field Work, 2024 
 

Table 2 reveals key insights into how educators incorporate eco-humanism into their teaching practices. Discussions on eco-

humanistic principles are moderately included, with a mean score of 2.544, and 49.6% of educators sometimes integrating them. 

Project-based learning is similarly used with moderate frequency (mean score of 2.385), but its adoption is limited, as 40% of 

educators employ it occasionally. Collaborative group activities also show moderate use (mean score of 2.374), though many 

educators report infrequent application. 

Outdoor learning experiences, which could significantly enhance eco-humanistic education, are even less common, with a mean 

score of 2.426 and 30% of educators engaging in them sporadically. The most frequently used method is interdisciplinary 

teaching (mean score of 2.563), though it is still not widely adopted. These findings are consistent with existing research, which 

highlights challenges like limited resources and training as barriers to the consistent integration of eco-humanistic principles in 

education. Studies by [19, 20] emphasize the need for professional development and institutional support to overcome these 

obstacles, particularly in implementing project-based and outdoor learning.  
 

Research Question 3: What types of professional development do educators believe are necessary for effectively teaching eco-

humanistic values and environmental stewardship? 
 

Table 3. Types of Professional Development Educators Believe are Necessary for Effectively Teaching Eco-humanistic Values 

and Environmental Stewardship. 
 

SN ITEMS SA (%) A (%) D (%) SD (%) N (%) Mean St.D 
1 Workshops/Seminars are 

necessary for effectively 
teaching Eco-humanistic 

values and environmental 

stewardship. 

 

105 

(38.9) 30 (11.1) 

 

18 (6.7) 

 

36 (13.3) 
81 (30.0) 3.156 

 

1.728 

2 Field-Based Learning 

Experiences is necessary for 
effectively teaching of Eco-

humanistic values and 

environmental stewardship. 

 

95 

(35.2%) 
40 

(14.8%) 
33 (12.2%) 84 (31.1%) 18 (6.7%) 3.296 

 

1.508 

3 Collaborative Learning 

Communities is necessary for 
effectively teaching of Eco-

humanistic values and 

environmental stewardship. 

 

 

113 

(41.9%) 

25 (9.3%) 22 (8.1%) 54 (20.0%) 
56 

(20.7%) 
3.314 

 

1.645 

4 Online Courses and Webinars 

are necessary for effectively 
teaching of Eco-humanistic 

values and environmental 

stewardship. 

 

 

89 

(33.0%) 

 

 

33 

(12.2%) 

29 (10.7%) 50 (18.5%) 
69 

(25.6%) 
3.085 

 

1.628 

5 Interdisciplinary Curriculum 
Development Workshops is 

necessary for effectively 

teaching of Eco-humanistic 
values and environmental 

stewardship.  

 

 

94 

(34.8%) 

 

 

36 

(13.3%) 

 

 

15 (5.6%) 

 

 

64 (23.7%) 61 

(22.6%) 
3.140 

 

 

1.630 

Source: Field Work, 2024 



 

 
   

 

 

Page 50  

 

 

Volume 04, Issue 02, 2024 

Table 3 highlights the diverse professional development options educators consider essential for teaching eco-humanistic values 

and environmental stewardship. A significant portion of respondents—38.9% strongly agree and 11.1% agree—view workshops 

and seminars as vital, though 30% remain neutral, indicating some uncertainty about their effectiveness. Field-based learning 

experiences also hold importance, with 35.2% strongly agreeing and 14.8% agreeing, but 31.1% disagree, suggesting concerns 

about their practical application, as noted by [24]. Collaborative learning communities receive robust support, with 41.9% 

strongly agreeing and 9.3% agreeing on their significance. However, 20% disagree, reflecting varied opinions on their 

effectiveness. Online courses and webinars are viewed positively by 33% who strongly agree and 12.2% who agree, while 25.6% 

are neutral, indicating mixed perceptions of their impact. Recent research highlights the ongoing debate regarding the 

effectiveness of digital platforms for professional development [27]. Interdisciplinary curriculum development workshops are 

considered necessary by 34.8% of respondents who strongly agree and 13.3% who agree, though 23.7% disagree, revealing a 

mixed reception regarding their relevance. This range of opinions may point to the challenges of integrating multiple disciplines 

into a cohesive curriculum, despite the acknowledged benefits of such an approach [28]. Overall, the findings reveal a spectrum 

of educator preferences for professional development aimed at teaching eco-humanistic values. While traditional workshops are 

widely supported, the neutrality and disagreement among some educators highlight concerns about their applicability in 

contemporary education. The results underscore the need for adaptable professional development programs that address the 

diverse needs of educators while navigating practical implementation challenges. 
 

Research Question 4: What is the perception of educators on the impact of eco-humanistic education on students’ engagement 

towards environmental stewardship and humanistic values? 
 

Table 4. Perception of Educators on the Impact of Eco-humanistic Education on Students’ Engagement towards Environmental 

Stewardship and Humanistic Values. 
 

SN ITEMS SA (%) A (%) D (%) SD (%) N (%) Mean ST.D 

1 Students are engaged in 

environmental activities after being 
taught Eco-humanistic principles 

72 (26.7%) 
160 

(59.3%) 
4 (1.5%) 0 (0%) 

34 

(12.6%) 
3.874 

1.185 

2 There is increase in students’ 

interest in environmental 
stewardship after Eco-humanistic 

lessons 

23 (8.5%) 
177 
(65.6%) 

7 (2.6%) 0(0%) 23 (8.5%) 3.952 

4.013 

3 Eco-humanistic education 

effectively enhance students' 
appreciation for humanistic values 

86 (31.9%) 163 
(60.4%) 

4 (1.5%) 0 (0%) 17 (6.3%) 

4.115 

0.944 

4 Students participate in class 

discussions on environmental 
stewardship after Eco-humanistic 

lessons 

58 (21.5%) 163 

(60.4%) 

6 (2.2%) 0 (0%) 43 

(15.9%) 
3.715 

1.263 

5 Eco-humanistic education impacts 

students' overall engagement in 
class 

64 (23.7%) 163 
(60.4%) 

7 (2.6%) 3 (1.1%) 33 
(12.2%) 3.822 

1.175 

Source: Field Work, 2024 
 

Table 4 presents educators' perceptions of the impact of eco-humanistic education on students’ engagement with environmental 

stewardship and humanistic values. The findings indicate that educators believe eco-humanistic education significantly enhances 

students' involvement in environmental initiatives. A notable 26.7% strongly agree, and 59.3% agree that teaching these 

principles leads to increased student participation in environmental activities, suggesting that integrating eco-humanistic concepts 

into the curriculum effectively motivates students to engage in stewardship efforts. Furthermore, 65.6% of respondents agree 

(with 8.5% strongly agreeing) that students' interest in environmental stewardship rises following eco-humanistic lessons, 

indicating a heightened awareness of environmental issues. The data also highlights that 31.9% of educators strongly agree, and 

60.4% agree that eco-humanistic education enriches students' appreciation of humanistic values. Additionally, 21.5% strongly 

agree and 60.4% agree that students are more inclined to participate in class discussions about environmental topics after these 

lessons, reflecting a willingness to engage in meaningful dialogues. These findings align with recent research emphasizing the 

integration of environmental and humanistic values in education. For instance, [31] asserts that eco-humanistic education fosters 

responsibility and active participation in environmental initiatives. The observed increase in interest and engagement supports the 

notion that when students encounter concepts that blend ecological awareness with humanistic principles, they are more likely to 

contribute to sustainability efforts. Overall, eco-humanistic education proves effective in enhancing student engagement in 

environmental stewardship and the development of humanistic values. 
 

Research Question 5: What is the perception of educators on the impact of eco-humanistic education on students’ learning 

outcomes towards environmental stewardship and humanistic values? 
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Table 5. Perception of Educators on the Impact of Eco-humanistic Education on Students’ Learning Outcomes towards 

Environmental Stewardship and Humanistic Values. 
 

SN ITEMS SA (%) A (%) D (%) SD (%) N (%) Mean ST.D 

1 Eco-humanistic education improves 

students’ academic performance in 
environmental studies 

102 

(37.8%) 

151 

(55.9%) 

14 

(5.2%) 

0 (0%) 3 (1.1%) 

4.293 

0.668 

2 Eco-humanistic education contributes to 

students' critical thinking skills about 
environmental issues 

118 

(43.7%) 

128 

(47.4%) 

7 (2.6%) 3 (1.1%) 14 

(5.2%) 4.233 

0.961 

3 Eco-humanistic education effectively 

enhances students' understanding of 
humanistic values 

103 

(38.1%) 

150 

(55.6%) 

7 (2.6%) 0 (0%) 10 

(3.7%) 4.244 

0.827 

4 Students demonstrate improved problem-

solving skills related to environmental 
challenges after eco-humanistic lessons 

97 

(35.9%) 

143 

(53.0%) 

0 (0%) 17 (6.3%) 13 

(4.8%) 4.089 

1.020 

5 Eco-humanistic education positively 
impacts students' overall learning 

outcomes 

75 

(27.8%) 

168 

(62.2%) 

0 (0%) 10 (3.7%) 17 

(6.3%) 4.015 .998 

Source: Field Work, 2024 
 

Table 5 reveals that educators overwhelmingly perceive Eco-humanistic education as highly beneficial for students' learning 

outcomes, particularly in environmental stewardship and understanding humanistic values. A significant portion of respondents 

(37.8% strongly agree, 55.9% agree) believe it enhances students' academic performance in environmental studies, suggesting 

that these principles deepen students' comprehension and success in related subjects. Moreover, 43.7% strongly agree and 47.4% 

agree that Eco-humanistic education fosters critical thinking on environmental issues. This supports the notion that such 

education is essential for cultivating students' ability to analyze and address complex challenges. Similarly, 38.1% strongly agree, 

and 55.6% agree that it improves students' understanding of humanistic values, highlighting the synergy between environmental 

education and humanistic principles. Additionally, educators report that Eco-humanistic lessons significantly improve students' 

problem-solving skills related to environmental issues (35.9% strongly agree, 53.0% agree). This indicates that the approach 

equips students with practical skills to address real-world problems. Overall, the broad consensus (27.8% strongly agree, 62.2% 

agree) underscores the effectiveness of Eco-humanistic education in enhancing learning outcomes. This aligns with recent 

research, such as studies by [35], [36], and [37], which emphasize that Eco-humanistic education boosts academic achievement, 

critical thinking, ethical responsibility, and problem-solving skills, while fostering holistic student development. Thus, Eco-

humanistic education enriches both academic performance and ethical growth, preparing students for leadership and societal 

contributions. 
 

Research Question 6: What is the perception of educators on the impact of eco-humanistic education on students’ behavior 

towards environmental stewardship and humanistic values? 
 

Table 6. Perception of Educators on the Impact of Eco-humanistic Education on Students’ Behavior towards Environmental 

Stewardship and Humanistic Values. 
 

SN ITEMS SA (%) A (%) D (%) SD 

(%) 

N (%) Mean ST.D 

1 Students engage in environmentally 

responsible behaviors after Eco-

humanistic lessons 

64 (23.7%) 

144 

(53.3%) 

0 (0%) 25 

(9.3%) 

37 (13.7%) 

3.641 

1.311 

2 Students demonstrate a 

commitment to environmental 

stewardship after Eco-humanistic 
education 

64 (23.7%) 160 

(59.3%) 

24 

(8.9%) 

4 

(1.5%) 

18 (6.7%) 

3.919 0.991 

3 Eco-humanistic education 

influences students' attitudes toward 

humanistic values 

68 (25.2%) 169 

(62.6%) 

4 (1.5%) 14 

(5.2%) 

15 (5.6%) 

3.967 

0.988 

4 Eco-humanistic education 

positively changes students' 
behavior towards environmental 

stewardship and humanistic values 

87 (32.2%) 143 

(53.0%) 

25 

(9.3%) 

0 (0%) 15 (5.6%) 

4.063 

0.956 

5 Eco-humanistic lessons allow the 
students to take initiative in 

environmental projects   

122 (45.2%) 120 
(44.4%) 

4 (1.5%) 0 (0%) 24 (8.9%) 
4.170 

1.115 

Source: Field Work, 2024 
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Table 6 indicates that educators view Eco-humanistic education as having a positive effect on students' behavior related to 
environmental stewardship and humanistic values. Notably, 23.7% strongly agree and 53.3% agree that students are more likely 
to engage in environmentally responsible behaviors after Eco-humanistic lessons, suggesting these principles promote 
environmental responsibility. Additionally, 23.7% strongly agree and 59.3% agree that students show a stronger commitment to 
environmental stewardship, reinforcing the idea that Eco-humanistic education fosters proactive environmental engagement. 
Regarding humanistic values, 25.2% of educators strongly agree and 62.6% agree that Eco-humanistic education positively 
influences students' perspectives, highlighting its role in shaping students' appreciation of humanistic principles. Furthermore, 
32.2% strongly agree and 53.0% agree that Eco-humanistic education leads to positive changes in behavior concerning both 
environmental stewardship and humanistic values. Lastly, 45.2% strongly agree, and 44.4% agree that Eco-humanistic lessons 
inspire students to take initiative in environmental projects, demonstrating its practical impact. These findings align with recent 
studies in Nigeria. Research by [40] shows that incorporating environmental and humanistic principles enhances students' 
environmental awareness and responsibility, [41] highlights the significance of Eco-humanistic education in cultivating a deep 
sense of responsibility towards environmental stewardship. Furthermore, [42] asserts that incorporating humanistic values into 
environmental education enhances students' grasp of ethical and social principles. These findings collectively emphasize the 
success of Eco-humanistic education in encouraging responsible actions and fostering social awareness in students. 
 

Conclusion: The study highlights the importance of incorporating eco-humanism into education, noting its significant role in 
promoting environmental responsibility and fostering humanistic values among students. Educators see this approach as essential 
to modern curricula, acknowledging its benefits in supporting students’ overall growth. The integration of eco-humanistic 
principles was shown to improve students’ sense of environmental duty and stimulate active engagement in discussions around 
stewardship and values. Despite employing a range of teaching strategies, such as project-based and interdisciplinary methods, 
educators stress the need for ongoing professional development. They emphasize the importance of workshops, seminars, and 
experiential learning to better incorporate eco-humanistic ideals into their teaching practices. The research also revealed that eco-
humanistic education positively impacts academic performance, particularly in critical thinking and problem-solving related to 
environmental challenges. It encourages behavior changes, as students become more involved in environmentally conscious 
actions and develop a stronger commitment to humanistic values. This highlights the broader influence of eco-humanism on 
students' engagement with both ethical and environmental issues. Moving forward, the study suggests that future efforts should 
focus on embedding eco-humanism more deeply across all subjects through curriculum revisions that consistently reflect its 
principles. Educators should receive targeted professional training to effectively teach these values, with an emphasis on 
practical, hands-on experiences. Encouraging innovative teaching approaches, like project-based learning and outdoor activities, 
will help reinforce eco-humanistic principles in classroom settings. Furthermore, adequate resources and infrastructure must be 
provided to facilitate outdoor learning that complements eco-humanistic education. Incorporating more interactive and 
discussion-based activities can enhance student engagement with environmental stewardship and humanistic ideals. Finally, 
ongoing evaluation systems should be established to monitor the success of eco-humanistic education and refine its impact on 
students over time. 
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